Pupil premium strategy statement 2025 2026

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 889

Proportion (%) of pupil premium eligible pupils 16

Academic year/years that our current pupil premium 2025/2026 - 2028/2029

strategy plan covers (3 year plans are recommended)

Date this statement was published December 2025

Date on which it will be reviewed November 2026

Statement authorised by Gary Streatfield
Headteacher

Pupil Premium lead Ben Walker

Deputy Headteacher

Governor / Trustee lead Lynda Buchanan

Vice Chair of Local
Governing Board

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £152,650
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £152,650




Part A: Pupil premium strategy plan

Statement of intent

Central to our focus at Bullers Wood School for Boys is our mission for all students to
be ‘healthy, happy, resilient and successful’. In order for this to be achieved equally by
all students, regardless of their background, and for the attainment gap to be narrowed,
we place additional focus on those who face a disadvantaged. We strive to challenge
low expectations and raise lifelong aspirations.

High-quality teaching and learning is fundamental to academic achievement and
underpins a student’s enjoyment of school and their broader success. All teachers will
know the students in front of them and strive to create a challenging yet enjoyable
learning environment, which is tailored to the individual needs of the students. They will
adopt the principles of Quality First Teaching to ensure that all students, regardless of
their prior attainment and background are enabled to succeed.

We recognise that at times there exist barriers to a student’s social and academic
progress meaning they would benefit from additional support outside the classroom.
This includes targeted academic and behaviour support. Alongside this we utilise a
range of wider support to support those students with an identified social, emotional or
mental health need and those with lower levels of attendance and punctuality.

All students must feel part of our school community, and barriers that cause students to
feel different or isolated be removed. At times this means students are provided with
the learning resources, enrichment opportunities and uniform that they might not
otherwise have access to, thus ensuring they can participate fully in school life. By
having a culture of inclusivity all students will feel proud to be members of BWSfBs.

Identification of students, ahead of any specific targeted support, is done through
diagnostic testing and the professional judgement of staff, in particular the students’
Head of Year. Regular monitoring is carried out to ensure our school approach to the
use of pupil premium funds is having a positive impact.

Our approach to reducing the achievement gap is tiered, combining quality teaching
and learning inside the classroom, alongside targeted support, as well as enabling full
participation in wider school life.

In summary, our key principles are:

e Ensuring high quality teaching and learning
e Targeted additional support
e Enabling full participation in school life




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Attendance & Punctuality

The attendance and punctuality of our disadvantaged students is lower
than our non-disadvantaged students.

2024/2025 attendance data shows that:

e The absence rate of our disadvantage students was 5.6% higher
than our non-disadvantaged students.

e Of those students who were classed as ‘persistently absent’ dis-
advantaged students made up 39.7% of the students.

e Disadvantaged students are late twice as often as their non-dis-
advantaged peers.

Attainment at KS4

Our third set of GCSE results in 2025 show that the progress of our
disadvantaged students is lower than our non-disadvantaged students.

e As a school our A8 was 49. However, that of our disadvantaged
students was 38.4 and our non-disadvantaged was 51.3. This is
a gap of 12.9 between disadvantaged and their non-
disadvantaged peers.

Behaviour

Analysis of permanent exclusions, suspensions and inclusions shows
that disadvantaged students are over-represented.

e During 2024/2025 24% of suspensions and PEXs, and 46% of
inclusions were made up of our disadvantaged students.




Literacy

Data gathered, as part of transition, illustrates a gap between PP and
Non-PP students’ reading skills in the Year 7 cohort, in which 9% of
students are PP:

PP Non PP
KS2 Reading Reading Age KS2 Reading Reading Age
Score (Avg)* (Avg) Score (Avg)* (Avg)
105.47 12 years 8 105.9 13 years O
months months

The NGRT indicated that disadvantaged students are over-represented
in those students who have a low reading age.

e 12% of students with a low reading age (below age 10) were pupil
premium students.

The KS2 Reading Scaled Scores data shows a similar under-
achievement of disadvantaged students.

e 14% of students with a scaled score of below 100 were pupil
premium students.

This gap is more pronounced in our Year 9 cohort’s indicating a lower
baseline from KS2, and an average reading that remains below their
chronological age:

PP Non PP
KS2 Reading Reading Age KS2 Reading Reading Age
Score (Avg)* (Avg) Score (Avg)* (Avg)
97 12 years 10 107.22 15 years 0
months months

*Note: On KS2 tests the national average in 2025 is:
e Reading: Average scaled score of 106.

e Maths: Average scaled score of 105.

o Writing: Average scaled score of 105

Extra-Curricular & enrichment participation

Data from Academic Review meetings suggests that the participation of
our disadvantaged students is marginally lower than non-disadvantaged
students.







Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To achieve, and maintain, improved attend-
ance and punctuality for all students, partic-
ularly our disadvantaged students.

The overall absence rate for all students is
no more than 5.5% and the attendance
gap between disadvantaged students and
their non-disadvantaged peers is reduced
to less than 5%.

The percentage of all students, including
disadvantaged, who are persistently ab-
sent falls below 15%, and for PA in disad-
vantaged students to be below 35%

For the percentage of late students to de-
cline amongst the disadvantaged students
by 25%.

To put in place effective, targeted support,
for those who need it when they need it.

Quality assurance of both the curriculum
and teaching and learning, to show that
the curriculum is accessible to all and that
disadvantaged students are making pro-
gress at the same rate as their non-disad-
vantaged peers.

Teachers systematically check the under-
standing of disadvantaged students.

Interventions result in a narrowing gap be-
tween disadvantaged and their peers.

For the School Counsellor to have capac-
ity for all students who are referred to the
service.

To successfully engage identified ‘at risk
students’ in appropriate behaviour interven-
tions.

A reduction in the over representation of
disadvantaged students of permanent ex-
clusions, suspensions and inclusions.

To improve the reading age among disad-
vantaged students.

Reading tests to demonstrate improved
reading age among disadvantaged stu-
dents and a smaller disparity between the
scores of disadvantaged students and
their non-disadvantaged peers.

Quality assurance to show a systematic
approach to reading across the curricu-
lum.




To increase participation rates extra curricu- |An increase in the number of disadvan-
lar and enrichment experiences for disad- |taged students engaging in at least one
vantaged students. extra-curricular or enrichment activity.

A narrow attainment gap between the disad-|By the end of our current plan in 2028/29
vantaged and non-disadvantaged students |KS4 outcomes demonstrate that disadvan-
across the curriculum at the end of KS4. taged students achieve:

e Attainment & Progress 8 scores in
line with the national average for all
students.

¢ % In English and Maths at 4+ equal
to the national average for all stu-
dents.

Governor Oversight and Accountability

The Local Governing Board receives termly reports on Pupil Premium strategy
implementation and impact via the ‘Data Dashboard’ ahead of Governor’s meetings.

Governors provide challenge and support through focused questions on attendance,
progress, behaviour, and the effectiveness of funded interventions.

There is additional scrutiny from the PP Governor within their ‘Link Governor Meetings;
with the member of Leadership with responsibility for PP. Following these meetings a report
is presented to all Governors, with follow-up discussion and questions in the subsequent
Governor’s Meeting.



Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £70,219

KS3, and the provision of a
range of texts suitable for a
wide range of readers to have
access to them in the library.

have a positive impact on pupils’ ability to
understand a text, and this is particularly
the case when interventions are deliv-
ered over a shorter timespan:

Reading improves teenagers’ vocab,
whatever their background, say
researchers | CLS

Activity Evidence that supports this approach [Challenge
number(s)
addressed

Purchase of standardised diag-|Standardised tests can provide reliable |4

nostic assessments — GL's insights into the specific strengths and

NGRT. weaknesses of each pupil to help ensure

they receive the correct additional sup-

Training will be provided to port through interventions or teacher in-

staff to ensure assessments struction:

are interpreted correctly. EEF Blog: Assessing learning in the new

academic year (Part 1)

Developing metacognitive and |Teaching metacognitive strategies to pu- |2

self-regulation skills in all pu- |pils can be an inexpensive method to

pils. help pupils become more independent

learners. There is particularly strong evi-

This will involve ongoing dence that it can have a positive impact

teacher training. on maths attainment:

Metacognition and self-regulation |
Toolkit Strand | EEF

Development of embedded Reading comprehension, vocabulary and |4

whole school approach to liter- |other literacy skills are heavily linked with

acy, with the appointment of a |attainment in Maths and English.

Literacy Lead.

Acquiring disciplinary literacy is key for
students as they learn new, more com-
plex concepts in each subject:

Improving Literacy in Secondary Schools
- EEF

Ofted’s report ‘Now the whole school is
reading’ illustrates the power of a whole
school approach.

Continuation of DEAR time at |Reading comprehension strategies can |4

8



https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://cls.ucl.ac.uk/reading-improves-teenagers-vocab-whatever-their-background-say-researchers/?ref=alexquigley.co.uk
https://cls.ucl.ac.uk/reading-improves-teenagers-vocab-whatever-their-background-say-researchers/?ref=alexquigley.co.uk
https://cls.ucl.ac.uk/reading-improves-teenagers-vocab-whatever-their-background-say-researchers/?ref=alexquigley.co.uk

Reading comprehension strategies |
Toolkit Strand | EEF

Staff CPD and Professional Supporting the development of high qual- |2

Development Programme. ity teaching is pivotal in improving stu-
dent’s outcomes.

This is delivered primarily

through experienced teachers |Research shows that high quality teach-

and supported by the AHT for |ing can narrow the disadvantage gap’

Teaching and Learning. Exter-

nal speaks are used where EEF report on ‘Effective Professional De-

they can bring specific special- [velopment’ and the ‘Attainment Gap’ re-

ism to our practice. port (2018) concludes that ‘good teaching
for all pupils has a particular benefit for

Central to the CPD. qnd PD of- disadvantaged pupils’.

fer is the use of training to

support every teacher in mak- |StepLab published data and a white pa-

ing manageable changes to  |per on the impact using it’s platform has

their practice that will benefit on pup|| outcomes: “The average im-

our disadvantaged learners. | provement in Progress 8 for all schools

This is underpinned by the use | ysing Steplab between 2019 and 2022

of ‘Developmental Drop-Ins’ to |was +0.57. This reflects the wider re-

lessons and SteplLab to deliver|search that instructional coaching is one

bespoke online training. of the few PD approaches that has been
shown to have a positive impact on pupil

Additionally, a range of ‘We outcomes.”

Are in Beta’ tools are available

to Senior and Middle Leaders

be used to enhance their de-

partments practice.

Supporting students with their |The EEF toolkit shows that homework 2

independent learning via a can have a positive impact at secondary

daily Homework club and use [level (+5 months).

of online platforms, including: |Homework | EEF

Eedi and Educake.

The careful setting of appropri-

ate, planned and structured

homework tasks to provide a

platform for progress.

The use of specialist external |The Sex Education Forum guidance 2,1&5

providers for some Personal
Development topics, such as
RSE, via Extended Learning
Days.

states that external providers should be
used where they would enrich the experi-
ence of students and build capacity of the
school to deliver a quality offer.

https://www.sexeducation-
forum.orqg.uk/sites/default/files/field/at-



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/support-for-schools/bitesize-support/closing-the-attainment-gap
https://steplab.co/resources/papers/BP0703zw/The-Evidence-and-Rationale-Behind-Steplab
https://steplab.co/resources/papers/BP0703zw/The-Evidence-and-Rationale-Behind-Steplab
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://www.sexeducationforum.org.uk/sites/default/files/field/attachment/External%20agencies%20and%20RSE%20-%20SEF%202021_0.pdf
https://www.sexeducationforum.org.uk/sites/default/files/field/attachment/External%20agencies%20and%20RSE%20-%20SEF%202021_0.pdf

tachment/External%20agen-
cies%20and%20RSE%20-
%20SEF%202021 0.pdf

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £27,477

with the careers advisor for
Year 9 students, including 1:1
for LAC and EHCP students.

was highlighted in an Ofsted report from
2012 ‘The Pupil Premium — How
schools are spending the fund’ under a
section on the ten top gap busters.

EEF research shows that students from
disadvantaged backgrounds may be
more likely to have career aspirations
which do not fully recognise their educa-
tional potential and achievement.

Activity Evidence that supports this ap- Challenge
proach number(s)
addressed
Targeted use of 1:1 mentoring |The EEF state that: 2
to support the progress of Pupil |“The impact of mentoring varies but, on
Premium students who are un- |average, it is likely to have a small posi-
der achieving. tive impact on attainment (+2 months’
additional progress).”
Mentoring | EEF
Provision of revision guides, ac- | To support independent study and en- |2
ademic texts and resources to |gage parental support.
all Pupil Premium students.
Ensuring that all Pupil Premium stu-
Provision of peripatetic music  |dents have access to the materials and
lessons to all Pupil Premium resources they require to succeed.
students.
Targeted small group interven- |The use of the Lexia software to support |4
tion for students requiring sup- |bespoke literacy provision.
port with literacy in Key Stage
3. This is supported by the EEF recom-
mendation on literacy that schools
should expect and proactively plan to
support students with the weakest levels
of literacy, particularly in Year 7.
Improving Literacy in Secondary
Schools - EEF
Arranging small group meetings | The importance of good careers advice |2

10



https://www.sexeducationforum.org.uk/sites/default/files/field/attachment/External%20agencies%20and%20RSE%20-%20SEF%202021_0.pdf
https://www.sexeducationforum.org.uk/sites/default/files/field/attachment/External%20agencies%20and%20RSE%20-%20SEF%202021_0.pdf
https://www.sexeducationforum.org.uk/sites/default/files/field/attachment/External%20agencies%20and%20RSE%20-%20SEF%202021_0.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://webarchive.nationalarchives.gov.uk/ukgwa/20141105212050mp_/https:/www.ofsted.gov.uk/sites/default/files/documents/surveys-and-good-practice/t/The%20Pupil%20Premium%20-%20How%20schools%20are%20spending%20the%20funding.pdf
https://webarchive.nationalarchives.gov.uk/ukgwa/20141105212050mp_/https:/www.ofsted.gov.uk/sites/default/files/documents/surveys-and-good-practice/t/The%20Pupil%20Premium%20-%20How%20schools%20are%20spending%20the%20funding.pdf

EEF - Poorer younqg people more likely
to have career aspirations that don't
match

11



https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £54,954

drawn for discreet support les-
sons focused on their social and
emotional development.

This is an extremely small class
provision, staffed by specialist
teachers, designed to ensure
they can access the full curricu-
lum and develop the skills they
need to succeed.

of students with SEN in small group in-
terventions, see recommendation 4.

Activity Evidence that supports this ap- Challenge
proach number(s)
addressed

Identified students are with- EEF’s guidance on effective teaching |2

Retention of our School Coun-
sellor.

This service provides drop-in
and one-to-one sessions for stu-
dents where emotional wellbe-
ing is affecting school life.

“Delays in identifying and meeting
emotional wellbeing and mental health
needs can have far reaching effects on
all aspects of children’s lives including
their chances of reaching their poten-
tial and leading happy and healthy
lives as adults.”

Promoting & supporting mental health
and wellbeing in schools and colleges
— Department for Education

Retention of Education Welfare
Officer

The EWO will work with stu-
dents and families identified as
having low or persistent ab-
sence from school.

They will co-ordinate the neces-
sary support for students, in and
out of school, to raise attend-
ance levels, prioritising disad-
vantaged students.

This role can support students at risk
of persistent absenteeism as they
can:

¢ |Initiate and oversee administration
of absence procedures

¢ Engage with external agencies

e Work directly with families including
undertaking home visits.

e Be part of a multi-agency ap-
proach

e Report to Senior Leaders on the im-
pact of action plans and interven-
tion

Working Together to Improve School
Attendance

12



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf

There will be a wide range of
high-quality extracurricular ac-
tivities, trips and visits on offer
to all students.

Disadvantaged students will be
actively encouraged and sup-
ported to participate.

The EEF references evidence that in-
volvement in extra-curricular sporting
activities may increase pupil attend-
ance and retention.

They also state that by providing phys-
ical activities free of charge, schools
give pupils access to benefits and op-
portunities that might not otherwise be
available to them.

Research by the Sutton Trust shows
that students from disadvantaged
backgrounds were less likely to take
part in extra-curricular activities. This
can have a knock-on effect on their
levels of cultural capital.
https://www.suttontrust.com/our-re-
search/parent-power-2018-schools

Supporting disadvantaged stu-
dents by purchasing of uniform
and PE kit

We have identified that some disad-
vantaged students do not have the re-
quired PE kit, which both prevents
them from adhering to the school’s ex-
pectations regarding uniform and a po-
tential barrier to involvement in sports
lessons and clubs.

Our experience shows that uniform is
an important way to reduce bullying,
and thus full inclusion in the school
community.

Embedding the principles of
good practice set out our Be-
haviour Policy.

Staff will get training to evaluate
own practice and develop and
implement alternate methods.
This includes much of the work
of our Behaviour Lead and a
significant portion of the Heads
of Year work.

The EEF has released a guide on ‘Im-
proving Behaviour in Schools’ which
highlights evidence which suggests
that effective training for building
classroom management expertise in-
volves teachers or school staff:

e Reflecting on their own approach;
e Trying a new approach; and
e Reviewing progress over time.

Our school behaviour policy largely
draws on the work of the EEF and the
6 principles outlined:

1. Know and understand your pupils
and their influences

2. Teach learning behaviours along-
side managing behaviour

3&1

13



https://www.suttontrust.com/our-research/parent-power-2018-schools
https://www.suttontrust.com/our-research/parent-power-2018-schools
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour

6.

Use classroom management strate-
gies to support good classroom be-
haviour

Use simple approaches as part of
your regular routine

Tailor targeted approaches to meet
the needs of the individuals in your
school

Consistency is key

There is further research on the im-
portance of behaviour interventions il-
lustrated in: The EEF Teaching and
Learning Toolkit.

The running of breakfast club.
Breakfast is funded for disad-
vantaged students, with the aim
of a settled start to their day.

Research carried out by the DfE in
2017 suggested that:

Schools generally reported im-
provements in concentration and in
behaviour from pupils attending
breakfast clubs

Schools reported breakfast clubs
bringing additional social benefits
by helping pupils develop wider
friendship groups.

Schools reported benefits for less
socially confident pupils, with
breakfast clubs giving a space for
pupils to learn to be more out-

going.

Evaluation of Breakfast Clubs - DfE

1&2

Total budgeted cost: £152,650
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

2025 marked our third set of GCSE results. These have been used to assess the
performance of disadvantaged students. However, due to the impacts of COVID
on KS2 SATS there is no P8 measure this year.

Attainment

For 2025, the Attainment 8 score for our disadvantaged pupils was 38.8, whilst for our
non PP cohort A8 was measured at 51.3. A gap of 12.9.

We have compared our results to national figures to help gauge the performance of our
disadvantaged pupils. The national A8 score for disadvantaged pupils was 34.9 and for
non-disadvantaged pupils it was 50.3. A gap of 15.4.

Our PP group are therefore outperforming national data both in terms of A8 performance
and the size of the gap.

Despite some strong individual performances, the attainment of the school’s
disadvantaged pupils in 2024/25 was below our expectation.

It is encouraging that our disadvantaged students have performed better that
disadvantaged students nationally, and indeed better than schools across Bromley
(35.3).

To strengthen our results, for 2025/26 we are:

— Relaunching the values system alongside our “Be Bullers” Language for Learning and
Chance, Choice, Removal processes, so students have a clear and codified way of
understanding expectations around learning.

— Reviewing and develop the KS4 programme of support, based on learning from 2025,
including removing teacher predictions and study leave.

Attendance
Absence amongst disadvantaged pupils was 5.6% higher than their peers in 2024/25.

Persistent absence amongst disadvantaged students remained high 39.1%, although
2.8% lower than the national average for disadvantages students (FFT Data). This is
especially concerning when it is reflected on the PA amongst non-disadvantaged
students is 12%.

15



We recognise this gap is too large which is why raising the attendance of our
disadvantaged pupils is a focus during the coming year.

As a result, for 2025/26 we are:
— Implementing a PP-first attendance for EWO action, when students become PA.

— Increasing fortnightly home engagement for PA students, and those at risk, to ensure
consistency.

— Making use of data to spot early signs of declining attendance, and put early action in
place.

Behaviour

There continues to be an over-representation of pupil premium students who receive our
highest level of sanctions. During 2024/2025 24% of suspensions and PEXs, and 46%
of inclusions were made up of our disadvantaged students. This interrupts their learning
and relationships with classroom staff.

We have increased our focus on our vulnerable students through increasing the
dedicated time for leaders in the school to plan for these students and to target resources
earlier.

As a result, for 2025/26 we are:

— Utilising learning from The Difference to embed ‘belonging and mattering’ to improve
engagement in school and learning.

— Continuing to promote with students and staff our social time expectations, and
proactive presence when staff are on duty to step in to de-escalate potential issues.

— Exploring methods for improving boys emotional regulation, and implement this whole
school.

— Developing the rewards system further, alongside the house system, to recognise
positive contributions and develop a “community” culture.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider
Peripatetic music teachers Bromley Youth Music Trust
We are in Beta We are in Beta
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Key to terms & abbreviations used:

A8 — Attainment 8. This shows the average academic performance of a secondary
school. It is calculated by adding together pupils’ highest scores from eight government-
approved GCSE subjects.

CPD - Continuous Professional Development
DEAR — Drop Everything and Read.

EEF — Educational Endowment Foundation. A charity focused on research and evidence-
based recommendations of how schools can improve outcomes for pupils.

KS2 — Key Stage 2. A stage of education, where pupils are between 7 and 11.
NGRT - National Group Reading Test, sourced from GL Assessments.
PEX — Permanent Exclusion

Persistently absent — A student is classed at PA when they have missed 10%+ of
school.

PD — Personal Development

P8 — Progress 8. Progress 8 is a measure of progress, between KS2 tests and GCSE
results. It indicates how much a school has helped pupils improve when compared to
average progress nationally.

PP — Pupil Premium

StepLab — A web-based solution for both recording lesson visits and directing teachers
to access an online bank of training resources.
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